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Abstract
The aim of this study is to examine the relationship between self-compassion and difficulties in emotion regulation of special education preservice teachers. In 
addition, the predictive effect of special education preservice teachers’ difficulties in emotion regulation on self-compassion was examined. The study group of the 
research consists of 392 undergraduate students of the Department of Special Education Teaching, 267 women (68.1%) and 125 men (31.9%), who were reached 
through convenient sampling. The research group is between the ages of 18 and 41 ( X  = 23.18, standard deviation = 4.38). The data of the research were collected 
face-to-face through scales. Self-Compassion Scale, Difficulty in Emotion Regulation Scale-Short Form, and Personal Information Form were used as data collection 
tools. Since the scale scores showed normal distribution, descriptive statistics, t-test, Pearson product–moment correlation coefficient analysis, and simple linear 
regression analysis methods were used as parametric tests in the analysis of the data. According to the t-test results, the self-compassion scores of the special educa-
tion preservice teachers. do not differ significantly by gender (t = −.069, p > .05). As a result of the correlation analysis, a highly significant negative correlation was 
obtained between the self-compassion scores of the special education preservice teachers and their difficulty in emotion regulation scores (r = −.725, p < .05). When 
the results of the regression analysis were examined, it was determined that the emotion regulation difficulty scores of the special education preservice teachers 
significantly predicted their self-compassion scores (F1–190 = 431.937, R = .72, R2 = .53, p < .01). The findings obtained in the research were discussed by taking into 
account.
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Introduction

Teaching is one of the occupational groups that has an important role 
in raising future generations (Real, 2018). Teachers who are well-trained 
professionally can create positive learning environments and qualified 
education and training processes for children (Seferoğlu, 2004). One of 
the biggest responsibilities in providing educational services belongs 
to special education teachers who are responsible for the education of 
individuals with special needs. For this reason, it is important to train 
qualified special education teachers for the education of individuals 
with special needs (Özyürek, 2008). In the Special Education Services 
Regulation published by the Ministry of National Education in 2018, 
special education is defined as “the education carried out in appropriate 
environments with specially trained personnel and training programs 
developed to meet the educational and social needs of individuals who 
differ significantly from their peers in terms of individual and devel-
opmental characteristics and educational qualifications” (MEB, 2018). 
The education of individuals in need of special education first starts in 
the family (Diken, 2015). Families work in cooperation with private 
teachers (Yıldırım, 2022). For this reason, specially trained personnel 
are needed for the education of individuals whose developmental levels 
and needs differ from their typically developing peers (Cavkaytar & 

Diken, 2005). Personnel who will provide this training are individuals 
who have graduated from a 4-year special education teaching program 
in education departments of universities (YÖK, 2020). The psychologi-
cal well-being of teacher candidates is as important as their knowledge 
in terms of affecting their relationships with their students in the class-
room (Real, 2018). For this reason, it is important for teacher candidates 
to have psychological well-being. Having high levels of self-compas-
sion has a positive effect on individuals' levels of psychological well-
being (Alibekiroğlu et al., 2018).

The concept of self-understanding developed by Neff (2003a) is 
expressed as the individual's acceptance of negative situations by being 
understanding and attentive to himself in negative situations and having 
the thought and power to deal with these situations in a realistic way. 
Self-compassion means that the individual should not have negative 
criticism toward himself; on the contrary, the individual should be com-
passionate toward himself (Neff, 2003b). Individuals with high levels 
of self-compassion can cope with negative emotions in their lives, so 
their lives become more sustainable (Deniz et al., 2008). Being kind and 
understanding toward oneself in the face of a negative experience pre-
vents the individual from criticizing himself harshly. In addition, the indi-
vidual creates a sense of common humanity by accepting that negative 
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situations can be experienced not only by himself but also by other peo-
ple (Neff, 2016). Self-understanding enables individuals to respond in 
a balanced way by perceiving events as they are, rather than being pes-
simistic in the face of negative situations (Germer, 2009). Individuals 
with high self-compassion see their problems, weaknesses, and flaws in 
an objective way toward themselves. However, instead of displaying a 
critical attitude toward themselves, they approach themselves with com-
passion and understanding (Leary et  al., 2007). Self-compassion acts 
as a buffer against negativities by enabling the individual to use his/her 
emotions positively against himself/herself in the face of negative expe-
riences (Neff, 2003a). Self-compassion is important for individuals to 
manage their emotions in a positive way. For this reason, it is important 
for individuals to have emotion regulation skills.

Emotion regulation refers to how the individual experiences and 
expresses his emotions and the active efforts of the individual to manage 
their emotions (Gross, 2002; Koole, 2010). Emotion regulation is also 
defined as the ability of individuals to express their feelings in the face 
of the situations they live by using appropriate emotion regulation strate-
gies flexibly (Gratz & Roemer, 2004). Individuals who can use emotion 
regulation strategies have the ability to express their emotions correctly 
by regulating them positively or negatively (Gross & Thompson, 2007).

Emotion regulation difficulties are defined as the inability of the 
individual to have conscious awareness of his or her emotions, to 
have difficulty in understanding and accepting their emotions, to have 
difficulty in controlling their impulses when they feel negative emo-
tions, and to have difficulty in using them in accordance with emotion 
regulation strategies (Gratz & Roemer, 2004). Difficulty in emotion 
regulation is an important concept that can negatively affect the lives 
of individuals (Yılmaz & Cenkseven-Önder, 2020). For this reason, it 
is important to investigate emotion regulation difficulties with various 
concepts (Gratz & Tull, 2010).

Looking at the literature, there are studies examining the relation-
ship between the concept of self-understanding and irrational belief 
(Kılıç & Tunç, 2020), psychological rigidity, cognitive flexibility 
(Deniz & Gündüz, 2021), locus of control (Arabacıoğlu & Bağçeli-
Kahraman, 2018), academic self-efficacy (Barutçu-Yıldırım & Demir, 
2017), negative and positive emotion (Deniz et  al., 2012), and post-
traumatic growth (Gökmen & Deniz, 2020). Also, there are studies 
examining the relationship between the concept of difficulty in emo-
tion regulation and concepts such as self-compassion (Aktaş & Şahin, 
2018), emotional intelligence (Akdur & Aslan, 2017), depression, 
anxiety and stress (Aktepe & Çakmak-Tolan, 2021), attachment (Tok 
& Güzel, 2021), self-compassion (Yılmaz & Cenkseven-Önder, 2020), 
and cognitive flexibility (Kaçar-Basaran et al., 2022)

There are studies examining the relationship between the con-
cepts of self-understanding and difficulty in emotion regulation with 
different variables in the literature. It is important for special educa-
tion teacher candidates to have self-understanding for their own psy-
chological well-being. Self-understanding can be a starting point in 
regulating one's own emotions and is expressed as a guide to activate 
emotion regulation skills (Yılmaz & Cenkseven-Önder, 2020). Due to 
the importance of self-understanding in emotion regulation difficulties, 
the aim of this study is to examine the relationship between special 
education teacher candidates' self-compassion and emotion regulation 
difficulties. In addition, whether self-compassion differed according to 
gender was also examined.

Methods

Research Model
Quantitative research method was used in this study. The aim of 

this study is to determine the existence and degree of the relationship 

between two variables. For this reason, the relational survey model was 
used in this study (Karasar, 2005).

Research Group
The study group consisted of a total of 392 Special Education 

Teaching Department undergraduate students of which 267 were 
female (68.1%) and 125 were male (31.9%). Convenient sampling was 
used. The age range of the research group was between the ages of 18 
and 41 ( X  = 23.18, standard deviation = 4.38). The sociodemographic 
characteristics of the study group are presented in Table 1.

Data Collection Tools
Self-Compassion Scale: The scale was developed by Neff (2003) 

to determine the level of self-understanding of individuals. The adapta-
tion study of the scale to Turkish was carried out by Deniz, Kesici, and 
Sümer (2008). The scale consists of 24 items. There are reverse items 
in the scale. An increase in the scores obtained on the scale indicates an 
increase in the self-compassion level of the individual. The Cronbach’s 
alpha value of the scale was calculated as .89. Cronbach’s alpha for this 
study was .91.

Difficulty in Emotion Regulation Scale-Short Form (DDS-16): 
The scale was developed by Bjureberg et al. (2016). Its adaptation to 
Turkish culture, validity and reliability study was carried out by Yiğit 
and Yiğit (2017). The scale consists of 16 items. An increase in the 
scores obtained from the scale indicates that individuals have more dif-
ficulty in emotion regulation. The Cronbach’s alpha value of the scale 
was calculated as .92. The Cronbach’s alpha for this study was .95.

Personal Information Form: This form was prepared by the 
researchers in order to determine the demographic information of 
the participants such as gender, age, grade level, whether they chose 
the field of study voluntarily, whether they had information about 
the job opportunities in the field, and whether they had relatives with  
special needs.

Data Collection
Data were collected through face-to-face contact with the partici-

pants. Participants were informed about confidentiality and volun-
teerism principles. Volunteer participants answered the questions on 
the scales in approximately 20 minutes.

StatisticalAnalysis
Descriptive statistics, independent sample t-test, Pearson Product–

Moment Correlation, and simple linear regression analysis were used 
to obtain general information about the scales and participants.

Results

In order to examine whether the scale scores showed normal dis-
tribution, first of all, outlier extraction was performed. The outlier 

Table 1. 
Sociodemographic Characteristics
Variable Category f %
Gender Female 267 68.1

Male 125 31.9
Year of study First year 103 26.3

Second year 155 39.5
Third year 95 24.2
Fourth year 39 9.9

Status of choosing the field of 
special education voluntarily

Chose the field voluntarily 377 96.2
Did not chose voluntarily 15 3.8

Have information about special 
education teaching job 
opportunities

I have adequate information 330 84.2
I don’t have adequate 
information

62 15.8

Have a relative with special needs Yes 198 50.5
No 194 49.5
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extraction was done by calculating the “Mahanalobis” distance value 
(Kannan & Manoj, 2015). The data number, which was 399 at the 
beginning, was determined as 392 after the outlier extraction. After the 
outlier extraction, the normal distribution characteristics of the scale 
scores were examined. According to Table 2 Self-Comprehension and 
Difficulty in Emotion Regulation scale scores are in the range of ±1.0 
and show normal distribution (Hair et al., 2010). The Cronbach’s alpha 
(α) reliability coefficient was calculated to examine the reliability of the 
scale scores. Since the Cronbach’s alpha (α) value of Self-Compassion 
and Difficulty in Emotion Regulation scales is .70 and above, the mea-
surement tools are reliable (Büyüköztürk, 2018).

According to the Table 3 t-test results, the self-compassion scores of 
the special education teacher candidates do not differ significantly by 
gender (t = −.069, p > .05).

According to the Table 4 Pearson correlation analysis results, a high 
level of negative correlation was obtained between the self-compassion 
scores of the special education teacher candidates and their difficulty in 
emotion regulation scores (r = −.725, p < .01).

According to the Table 5 results of the simple linear regression 
analysis, special education teacher candidates' difficulty in emotion 
regulation scores significantly predicts their self-compassion scores. 
Difficulty in emotion regulation scores explains 53% of the total vari-
ance in self-compassion scores (R2 = .53).

Discussion 

In this study, the self-compassion scores of special education 
teacher candidates did not differ according to gender. In a study 

conducted by Deniz et al. (2012) with university students, the self-
compassion scores differed according to gender and the scores of 
female students were higher. Yarnell et al. (2015), on the other hand, 
concluded that the self-compassion scores differed according to 
gender and the self-compassion scores of men were higher than the 
self-compassion scores of women. In the studies conducted by Deniz 
and Gündüz (2021), Neff and Pommier (2013), Neff et  al. (2007), 
and Sadioğlu and Onur-Sezer (2016), self-compassion scores did not 
differ according to gender. When we look at the literature, there are 
research findings consistent with and contrary to the findings of this 
study. The findings regarding the effect of gender on self-compassion 
seem to be inconsistent.

In this study, a negative relationship was found between the self-
compassion scores of special education teacher candidates and their 
difficulty in emotion regulation scores. In addition, difficulty in emo-
tion regulation scores significantly predicts self-compassion scores. 
As the self-compassion levels of special education teacher candidates 
increase, their difficulty in emotion regulation decreases. Aktaş and 
Şahin (2018), Eichholz et al. (2020), Scoglio et al. (2018), and Barlow 
et al. (2017) found a negative relationship between individuals’ self-
compassion and emotion regulation difficulties. In a study conducted 
by Finlay-Jonas et  al. (2015), the relationships between individuals' 
self-compassion and emotion regulation difficulties were examined and 
it was concluded that individuals who are more understanding toward 
themselves are clearer about their emotions and can cope with negative 
emotions more easily.

Emotion regulation is the basis of an individual's understanding of 
himself (Neff, 2003a). For this reason, as individuals' self-compassion 
levels increase, their emotion regulation difficulties decrease, and their 
emotion regulation skills increase. When we look at the literature, the 
studies on emotion regulation difficulties and self-understanding are 
consistent with the findings of this study. Studies are consistent with 
the finding that as individuals' self-compassion levels increase, their 
emotion regulation difficulties decrease. According to the research find-
ings, self-compassion has a significant effect on emotion regulation 
difficulties.

Conclusion and Recommendations

In conclusion, special education teacher candidates who are more 
understanding toward themselves, in other words, who have high 
self-compassion, have a higher ability to regulate their emotions, and 
express their negative emotions correctly. Training to increase the self-
understanding of special education teacher candidates will contribute 
positively to these preservice teachers’ coping with emotion regula-
tion difficulties. Organizing psychoeducational programs to improve 
the self-understanding skills of special education teacher candidates 
is recommended. Examining the concepts of self-understanding and 
difficulties in emotion regulation with different research groups will 
contribute to scientific research. There are no consistent findings in 
the literature between self-compassion and gender. For this reason, the 
relationship between self-compassion and gender in different sample 
groups should be investigated. The limitations of this study should 
be evaluated. Limiting the study to special education teacher under-
graduate program students limits the generalizability of the results. 

Table 2. 
Descriptive Statistics of Variables

Scale N X SD Skewness Kurtosis α
Self-Compassion 392 79.96 15.96 −.252 .672 .91
Difficulty in Emotion 
Regulation

392 44.25 15.78 .305 −.762 .95

SD = standard deviation.

Table 3. 
T-Test Results on the Differences in Preservice Teachers' Self-Compassion 
Scores by Gender

Gender N X SD t p
Self-Compassion Female 267 79.92 15.85 −.069 .945

Male 125 80.04 16.26
SD = standard deviation. *p < .05.

Table 4. 
Pearson Correlation Results Between Self-Compassion and Difficulty in 
Emotion Regulation Scores

Difficulty in Emotion Regulation
Self-Compassion −.725**
SD = standard deviation. *p < .05, **p < .01.

Table 5. 
Simple Linear Regression Results for Predicting Self-Compassion Scores
Predicting Variable Predicting Variable B Standard Error β t p
Self-Compassion Constant 112.419 1.657 67.827 .000**

Difficulty in Emotion Regulation −.733 .035 −.725 −20.785 .000**
*p < .05, **p < .01, F1–190 = 431.937, R = .72, R2 = .53.



Koçak et al. Examination of Relations Between Self-Compassion and Difficulties in Emotion Regulation of Preservice Teachers

35

This research is limited to the qualities measured by the determined 
data collection tools.

Ethics Committee Approval: Ethics committee approval was received for 
this study from the ethics committee of Necmettin Erbakan University (Date: 
October 14, 2022, Number: 2022/359).

Informed Consent: Consent was obtained from all participants in this study.

Peer-review: Externally peer-reviewed. 

Author Contributions: Concept – Z.T.; Design – Z.T.; Supervision – Z.T.; 
Resources – Z.T.; Materials – F.K., Z.R.B.; Data Collection and/or Processing 
– F.K.; Analysis and/or Interpretation – F.K., Z.T.; Literature Search – H.B.Y.; 
Writing Manuscript – H.B.Y.; Critical Review – Z.R.B., H.B.Y.

Declaration of Interests: The authors declare that they have no competing 
interest.

Funding: The authors declared that this study has received no financial 
support.

References

Akdur, S., & Aslan, B. (2017). Duygusal zeka ile ilişki doyumu arasında duygu 
düzenleme güçlüğü ve romantik kıskançlığın aracı rolü. Nesne Psikoloji 
Dergisi, 5(9), 71–88. [CrossRef]

Aktaş, A., & Şahin, M. (2018). Narsisistik özellik, öz-şefkat ve duygu düzen-
leme güçlüğü arasındaki ilişkinin incelenmesi. Avrasya Sosyal ve Ekonomi 
Araştırmaları Dergisi, 5(6), 362–374.

Aktepe, İ., & Çakmak-Tolan, Ö. (2021). Mükemmeliyetçilik ile Depre​syon-​
Anksi​yete-​Stres​ İlişkisinde Duygu Düzenleme Güçlüğü ve Belirsizliğe 
Tahammülsüzlüğün Aracı Rolünün İncelenmesi. Kalem Uluslararası Eğitim 
ve İnsan Bilimleri Dergisi, 11(2), 557–593.

Alibekiroğlu, P. B., Akbaş, T., Bulut-Ateş, F., & Kırdök, O. (2018). Üniversite 
öğrencilerinde yaşam doyumu ile psikolojik sağlamlık arasındaki ilişkide öz 
anlayışın aracı etkisi. Çukurova Üniversitesi Sosyal Bilimler Enstitüsü Der-
gisi, 27(2), 1–17.

Arabacığlu, B., & Bağçeli-Kahraman, P. (2018). Okul Öncesi Öğretmen 
Adaylarının Öz Anlayış Düzeyleri ile Kontrol Odakları Arasındaki İlişkinin 
İncelenmesi. Vth International Eurasian Educational Research Congress, 
Tam Metin Bildiri.

Barlow, M. R., Goldsmith Turow, R. E. G., & Gerhart, J. (2017). Trauma 
appraisals, emotion regulation difficulties, and self-compassion predict post-
traumatic stress symptoms following childhood abuse. Child Abuse and 
Neglect, 65, 37–47. [CrossRef]

Barutçu Yıldırım, F., & Demir, A. (2017). Kendini engellemenin yordayıcıları 
olarak öz saygı, öz anlayış ve akademik özyeterlilik. Ege Eğitim Dergisi, 
18(2), 676–701. [CrossRef]

Büyüköztürk, Ş. (2018). Sosyal bilimler İçin veri analizi el kitabı. Pegem 
Akademi.

Cavkaytar, A., & Diken, İ. H. (2005). Özel eğitime giriş (3. baskı). Kök.
Deniz, M. E., Arslan, C., Özyeşil, Z., & İzmirli, M. (2012). Öz-anlayış, yaşam 

doyumu, negatif ve pozitif duygu: Türk ve diğer ülke üniversite öğrencileri 
arasında bir karşılaştırma. Mehmet Akif Ersoy Üniversitesi Eğitim Fakültesi 
Dergisi, 1(23), 428–446.

Deniz, M. E., & Gündüz, M. (2021). Öz-Anlayışın yordayıcıları olarak psikolo-
jik Katılık ve Bilişsel esneklik. Kalem Uluslararasi Egitim ve Insan Bilim-
leri Dergisi, 11(1/20), 75–94. [CrossRef]

Deniz, M. E., Kesici, Ş., & Sümer, A. S. (2008). The validity and reliability of 
the Turkish version of the self-compassion scale. Social Behavior and Per-
sonality: An International Journal, 36(9), 1151–1160. [CrossRef]

Deniz, M. E., Kesici, Ş., & Sümer, A. S. (2008). The validity and reliability 
study of the Turkish version of self-compassion scale. Social Behavior and 
Personality: An International Journal, 36(9), 1151–1160. [CrossRef]

Diken, İ. H. (2015). Özel eğitime gereksinimi olan öğrenciler ve özel eğitim. 
Pegem Akademi.

Finlay-Jones, A. L., Rees, C. S., & Kane, R. T. (2015). Self-compassion, emo-
tion regulation, and stress among Australian psychologists: Testing an 

emotion regulation model of self-compassion using structural equation mod-
eling. PLoS One, 10(7), e0133481. [CrossRef]

Gerçek, M. (2018). Mesleki kaygı ve kariyer uyumluluğu arasındaki ilişkiler: 
Öğretmen adayları açısından bir inceleme. Trakya Üniversitesi Sosyal Bil-
imler Dergisi, 20(2), 297–312.

Germer, C. K. (2009). The mindful path to self-compassion: Freeing yourself 
from destructive thoughts and emotions. Guilford Press.

Gökmen, G., & Deniz, M. E. (2020). Travma sonrası büyümenin yordayıcıları 
olarak öz-anlayış ve affetme. Uluslararası Türk Kültür Coğrafyasında 
Sosyal Bilimler Dergisi, 5(2), 72–93.

Gratz, K. L., & Roemer, L. (2004). Multidimensional assessment of emotion 
regulation and dysregulation: Development, factor structure, and initial vali-
dation of the difficulties in Emotion Regulation Scale. Journal of Psycho-
pathology and Behavioral Assessment, 26, 41–54. [CrossRef]

Gratz, K. L., & Tull, M. T. (2010). Emotion regulation as a mechanism of 
change in acceptance-and mindfulness-based treatments. In R. A. Baer 
(Ed.), Assessing mindfulness and acceptance processes in clients: Illuminat-
ing the theory and practice of change (pp. 107–133). Context Press/New 
Harbinger Publications.

Gross, J. J. (2002). Emotion regulation: Affective, cognitive, and social 
consequences.Psychophysiology, 39(3), 281–291. [CrossRef]

Gross, J. J., & Thompson, R. A. (2007). Emotion regulation: Conceptual foun-
dations. In J. J. Gross (Ed.), Handbook of emotion regulation (pp. 3–24). 
Guilford Press.

Hair, J. F., Anderson, R. E., Babin, B. J., & Black, W. C. (2010). Multivariate 
data analysis. Pearson Education.

Kacar Basaran, S., Gokdag, C., & Erdogan Yildirim, Z. (2022). How does 
cognitive flexibility associate with depressive symptoms? A multiple media-
tion model including emotion dysregulation and problem-solving. Life Skills 
Journal of Psychology, 6(11), 23–37. [CrossRef]

Kannan, K. S., & Manoj, K. (2015). Outlier detection in multivariate data. 
Applied Mathematical Sciences, 9, 2317–2324. [CrossRef]

Karasar, N. (2005). Bilimsel araştırma yöntemi (17. Baskı). Nobel Yayın 
Dağıtım.

Kiliç, D., & Tunç, E. (2020). "Genç yetişkinlerde akılcı olmayan inanç ile 
öz-anlayış arasındaki ilişkide affetmenin aracı rolü." OPUS Uluslararası 
Toplum Araştırmaları. OPUS Uluslararası Toplum Araştırmaları Dergisi, 
16, 6244–6270. [CrossRef]

Koole, T. (2010). Displays of epistemic access: Student responses to teacher 
explanations. Research on Language and Social Interaction, 43(2), 183–209. 
[CrossRef]

Leary, M. R., Tate, E. B., Adams, C. E., Allen, A. B., & Hancock, J. (2007). 
Self-compassion and reactions to unpleasant self-relevant events: The impli-
cations of treating oneself kindly. Journal of Personality and Social Psy-
chology, 92(5), 887–904. [CrossRef]

Millî Eğitim Bakanlığı. (2018). Millî Eğitim Bakanlığı özel eğitim hizmetleri 
yönetmeliği. Millî Eğitim Bakanlığı. Retrieved from https​://or​gm.me​b.gov​
.tr/m​eb_iy​s_dos​yalar​/2020​_06/2​41632​15_oz​el_eY​itim_​yonet​meliY​i _son_
hali.pdf

Neff, K. D. (2003a). Self-compassion: An alternative conceptualization of a 
healthy attitude toward oneself. Self and Identity, 2(2), 85–101. [CrossRef]

Neff, K. D. (2003b). The development and validation of a scale to measure 
self-compassion. Self and Identity, 2(3), 223–250. [CrossRef]

Neff, K. D. (2016). The self-compassion scale is a valid and theoretically coher-
ent measure of self-compassion. Mindfulness, 7(1), 264–274. [CrossRef]

Neff, K. D., & Pommier, E. (2013). The relationship between self-compassion 
and other-focused concern among college undergraduates, community 
adults, and practicing meditators. Self and Identity, 12(2), 160–176. 
[CrossRef]

Neff, K. D., Rude, S. S., & Kirkpatrick, K. L. (2007). An examination of self-
compassion about positive psychological functioning and personality traits. 
Journal of Research in Personality, 41(4), 908–916. [CrossRef]

Özyürek, M. (2008). Nitelikli öğretmen yetiştirmede sorunlar ve çözümler: Özel 
eğitim örneği [Problems and solutions in training qualified teachers: The 
case of special education]. Türk Eğitim Bilimleri Dergisi, 6(2), 189–226. 
Retrieved from https​://de​rgipa​rk.or​g.tr/​tr/do​wnloa​d/art​icle-​file/​25631​7

Sadioğlu, Ö., & Onur Sezer, G. (2016). KPSS’ye girecek sınıf öğretmeni 
adaylarının sınav kaygıları ile öz duyarlık düzeyleri arasındaki ilişkinin 
cinsiyet ve KPSS’ye hazırlanma durumlarına göre incelenmesi. Adıyaman 
Üniversitesi Sosyal Bilimler Enstitüsü Dergisi, 8(22), 223–244. 
[CrossRef]

https://doi.org/10.7816/nesne-05-09-04
https://doi.org/10.1016/j.chiabu.2017.01.006
https://doi.org/10.12984/egeefd.315727
https://doi.org/10.23863/kalem.2021.183
https://doi.org/10.2224/sbp.2008.36.9.1151
https://doi.org/10.2224/sbp.2008.36.9.1151
https://doi.org/10.1371/journal.pone.0133481
https://doi.org/10.1007/s10862-008-9102-4
https://doi.org/10.1017/s0048577201393198
https://doi.org/10.31461/ybpd.1110174
https://doi.org/10.12988/ams.2015.53213
https://doi.org/10.26466/opus.735586
https://doi.org/10.1080/08351811003737846
https://doi.org/10.1037/0022-3514.92.5.887
https://orgm.meb.gov.tr/meb_iys_dosyalar/2020_06/24163215_ozel_eYitim_yonetmeliYi _son_hali.pdf
https://orgm.meb.gov.tr/meb_iys_dosyalar/2020_06/24163215_ozel_eYitim_yonetmeliYi _son_hali.pdf
https://orgm.meb.gov.tr/meb_iys_dosyalar/2020_06/24163215_ozel_eYitim_yonetmeliYi _son_hali.pdf
https://doi.org/10.1080/15298860309032
https://doi.org/10.1080/15298860309027
https://doi.org/10.1007/s12671-015-0479-3
https://doi.org/10.1080/15298868.2011.649546
https://doi.org/10.1016/j.jrp.2006.08.002
https://dergipark.org.tr/tr/download/article-file/256317
https://doi.org/10.14520/adyusbd.23034


HAYEF: JOURNAL of EDUCATION

36

Scoglio, A. A. J., Rudat, D. A., Garvert, D., Jarmolowski, M., Jackson, C., & 
Herman, J. L. (2018). Self-compassion and responses to trauma: The role 
of emotion regulation. Journal of Interpersonal Violence, 33(13), 2016–2036. 
[CrossRef]

Seferoğlu, S. S. (2004). Öğretmen yeterlilikleri ve mesleki gelişim. Bilim ve 
Aklın Aydınlığında Eğitim, 58, 40–45.

Tok, E. S. S., & Güzel, H. (2020). Akıllı telefon bağımlılığı, bağlanma ve duygu 
düzenlemenin ilişkisi: Mizaç ve karakter özelliklerinin aracı rolü. Klinik 
Psikoloji Dergisi, 4(1), 48–62.

Yarnell, L. M., Stafford, R. E., Neff, K. D., Reilly, E. D., Knox, M. C., & Mul-
larkey, M. (2015). Meta-analysis of gender differences in self-compassion. 
Self and Identity, 14(5), 499–520. [CrossRef]

Yiğit, İ., & Guzey Yiğit, M. (2019). Psychometric properties of Turkish version 
of difficulties in emotion regulation scale-brief form (DERS-16). Current 
Psychology, 38(6), 1503–1511. [CrossRef]

Yıldırım, B. (2022). Ebeveynlerin özel gereksinimli çocuklarının eğitim sürecindeki 
rollerine ilişkin görüşleri. HAYEF: Journal of Education, 19(3), 210–215.

Yılmaz, Y., & Cenkseven, F. (2020). Üniversite öğrencilerinde duygu düzen-
leme güçlüğünün yordayıcısı olarak öz-duyarlılık. Çukurova Üniversitesi 
Sosyal Bilimler Enstitüsü Dergisi, 29(4), 168–182.

Yükseköğretim Kurulu [YÖK]. (2022). Özel Eğitim Öğretmenliği Lisans 
Programı. Retrieved from https​://ww​w.yok​.gov.​tr/Do​cumen​ts/Ku​rumsa​l/egi​
tim_o​greti​m_dai​resi/​YeniO​gretm​en-Ye​tisti​rme-L​isans​-Prog​ramla​ri/Oz​el_
Eg​itim_​Ogret​menli​gi_Li​sans_​Progr​ami.p​df

https://doi.org/10.1177/0886260515622296
https://doi.org/10.1080/15298868.2015.1029966
https://doi.org/10.1007/s12144-017-9712-7
https://www.yok.gov.tr/Documents/Kurumsal/egitim_ogretim_dairesi/YeniOgretmen-Yetistirme-Lisans-Programlari/Ozel_Egitim_Ogretmenligi_Lisans_Programi.pdf
https://www.yok.gov.tr/Documents/Kurumsal/egitim_ogretim_dairesi/YeniOgretmen-Yetistirme-Lisans-Programlari/Ozel_Egitim_Ogretmenligi_Lisans_Programi.pdf
https://www.yok.gov.tr/Documents/Kurumsal/egitim_ogretim_dairesi/YeniOgretmen-Yetistirme-Lisans-Programlari/Ozel_Egitim_Ogretmenligi_Lisans_Programi.pdf

